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To what extent 
do you agree 
with … / 
Discuss with 
your partners 
...

Only by speaking the language of the education system of the 
country can the children learn what they need to learn.

It makes me feel left out if people around me are speaking a 
language I can’t understand.

When I speak a different language, I feel like a different 
person.

We want the children to fit in, so they should make an effort to 
speak the main language.

Have you ever been in a situation where you don’t understand 
what is going on?

Where the people around you are speaking about a topic/in a 
language you don’t understand? How did you react?



Activity 1
Identifying 
the problem

Why don’t students participate in 
class?

Why don’t they answer the 
teacher’s questions?

Why do they prefer to be receptive 
rather than active participants?



Individual 
differences

Prior knowledge

•Extrinsic
•Intrinsic

Motivation



Bilingualism

Additive Substractive Synchretism



Activity 2
Discuss with
your partners
...

Which of these problems 
have you identified, or do 
you think you might find in 
your educational context?

Motivation, levels of 
knowledge - academic 

literacy,  types of 
bilingualism etc.



Role of 
language in 

learning

�Leaners as social agents implies involving them in 
the learning process, possibly with descriptors as a 
means of communication. 
� It also implies recognising the social nature of 
language learning and language use, namely the 
interaction between the social and the individual in 
the process of learning.



Role of 
language in 

learning

� Seeing learners as plurilingual, 
pluricultural beings means allowing 
them to use all their linguistic 
resources when necessary, 
encouraging them to see similarities 
and regularities as well as differences 
between languages and cultures.

� Above all, the action-oriented 
approach implies purposeful, 
collaborative tasks in the classroom, the 
primary focus of which is not language. 

(Companion Volume CEFR, 
2018, page 30)



Plurilingual 
competence 
involves the 
ability to …

call flexibly upon an 
interrelated, uneven, 
plurilinguistic repertoire to: 
� switch from one language 

or dialect (or variety) to 
another;

� express oneself in one 
language (or dialect, or 
variety) and understand a 
person speaking another;

� call upon the knowledge 
of a number of languages 
(or dialects, or varieties) 
to make sense of a text; 



Plurilingual 
competence 
involves the 
ability to …

� recognise words from a common international 
store in a new guise;

�mediate between individuals with no common 
language (or dialect, or variety), even if possessing 
only a slight knowledge oneself; 

�bring the whole of one’s linguistic equipment into 
play, experimenting with alternative forms of 
expression;

� exploit paralinguistics (mime, gesture, facial 
expression, etc.). (Companion Volume CFER, Page 
30).



Why should we 
be open to 
using different 
languages in 
the classroom?

�One of the reasons for promoting the development 
of plurilingualism and pluriculturalism is that 
experience of them: 
� “exploits pre-existing sociolinguistic and pragmatic 
competences which in turn develops them further; 
� leads to a better perception of what is general and 
what is specific concerning the linguistic organisation
of different languages (form of metalinguistic, 
interlinguistic or so to speak “hyperlinguistic” 
awareness);
� by its nature refines knowledge of how to learn and 
the capacity to enter into relations with others and 
new situations. 31



Reflecting on 
the previous 
quotes
What has made the deepest 
impression on you so far of all the 
concepts that have been mentioned?





Countries
mapped by
number of 
languages

Created by Mikael Parkvall



Multicultural, 
pluriethnic and 
plurilingual country 

� Very culturally 
diverse: 

� indigenous 

people, 
� colonization,
� immigrants



�11 Language 
families
�68 language 

groups
�364 language 

variations  



�… beyond the simple translation, is becoming 
a pedagogical technique used in bilingual 
classrooms to enable teaching and learning 
processes to be more effective, and allow for 
the additional languages incorporated in the  
classroom to be more comprehensible   (García, 
2009: 153). 

�As a result, translingualism can be defined as “ 
a teaching practice based on deliberate change 
in languages from input to output. “ (García y 
Wei, 2014: 64), thus reflecting the “process by 
which bilingual students act in a bilingual way in 
the endless multimodal models in class.” (ibid., 
65). 

Translingualism



How we 
construct 
meaning

� Translingualism promotes a dynamic bilingualism as it 
favors the construction of meaning, the vision of a set of 
languages of a speaker  as a single linguistic repertoire, the 
development of a critical consciousness of linguistic policies 
and the inequalities that these bring, the construction of a 
self image and the change in the vision of otherness. (García, 
2014). 

� This way of understanding translingualism responds to the 
need to address the context of the new bilingual pedagogies 
that the tensions of a globalized world demand, 
characterized by the continuous flow both of migrant people 
with diverse baggage, as well as information and 
communications that multimodal and plurilingual formats 
adopt. 



Activity 3
Putting it into
practice

�What possible challenges related 
to language diversity, might you 
face in your future teaching 
practice?  Describe your 
(possible) teaching context. 



Strategic Competence

� Definitions of strategic competence



Communication 
Strategies

�Paraphrase the communication
strategies.
�Explain how you would 
encourage/ teach these to your 
students?



Paraphrase: 

three 

subcategories

(a) Approximation: The use of such 
native language (L1) vocabulary items or 
structures, that the language learner is 
aware of not being correct, but which 
shares certain semantic features with 
the desired item, thus satisfying the 
speaker’s intention (e. g. a big rock 
instead of boulder, or pipe instead of 
water pipe). 



�(b) Word coinage: 
The learner is making up a 
new word – most often on the 
spot - in order to 
communicate a desired 
concept (e. g. airball for 
balloon or smoking leaf for 
cigar).

Paraphrase:



Paraphrase

�(c) Circumlocution: The learner 
describes the major 
characteristics or elements of an 
object, action or person instead 
of using the target language 
(TL) equivalent (e. g. She is, uh, 
smoking something. I don’t 
know what’s its name. That’s, 
uh, Cuban, and they smoke it in 
other countries, too).



2. Transfer

�This has two subcategories that are: 
(a) Literal translation: The learner is 
translating word for word from L1 to 
L2 (e. g. He invites him to drink. 
replacing They toast one another.). 
(b) Language switch: The learner 
uses the L1 term without bothering 
to translate it into L2 (e. g. léggömb
instead of balloon or Verkehrsmittel
replacing means of transport).



3. Appeal for 
Assistance

�This refers to the learner asking for the 
correct term or structure from an exterior 
source of information, most likely a 
teacher or a fellow student (e. g. What is 
this? or How do you call that in English?). 

4. Mime is related to the speaker using non-
verbal strategies substituting an expression 
(e. g. clapping one’s hands to illustrate 
applause, or rubbing one’s eyes to indicate 
crying or tiredness, boredom).



Activity 4
Communication
Strategies

�In Break-out rooms paraphrase
the strategy to explain it to the
group, and think of ways you
might use this, either in teaching
or your learning process. 



How do we assess / evaluate 
a learner’s progress?

�There is no “right answer” given 
to the question of how best to 
assess a learner’s progress. 
Nevertheless, the CEFR takes an 
innovative stance in seeing 
learners as language users and 
social agents, and thus seeing 
language as a vehicle for 
communication rather than as a 
subject to study.



ExitTicket

3 things that were new for you

2 things that you think you will be 
able to apply in your clases

1 thing that you want to find out 
more about
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Thank you for 
your active 
participation!


